The twofold purpose of this study was to develop and validate an instrument that assessed teachers' intentions, attitudes, subjective norm, and perceived behavior control to administer fitness tests effectively, and to determine how well the instrument could predict teachers' intentions and actual behavior based on Ajzen's (1985 Ajzen's ( , 1991 theory of planned behavior. In the development phase of the study, 104 physical educators completed the pilot version of the survey to refine the instrument. In the prediction of behavior phase of the study, a convenience sample of 195 physical educators completed (a) the Teachers' Intentions to Administer Physical Fitness Tests Effectively (TIAPFTE) before fitness testing and (b) a behavior self-report after they administered fitness testing. Standard multiple regression analyses showed perceived behavioral control and attitude significantly predicted intention. Furthermore, results showed that attitude significantly predicted teachers' behavior directly.
The vast majority of early research on fitness testing examined individual components (e.g., validation of the sit-up test) of fitness tests using measurement and evaluation (Pate, Burgess, Woods, Ross, & Baumgartner, 1993; Rikli, Petray, & Baumgartner, 1992) . Later, limited research surfaced focusing on students', preservice teachers', and in-service teachers' thoughts and feelings toward the tests. Conkle (1997) surveyed teachers and concluded that physical educators had a desire for in-service training on the administration of physical fitness tests more than any other area of physical education. Students and preservice teachers reported that they did not understand the purpose of fitness tests and did not have positive experiences while being tested (Hopple & Graham, 1995; Keating, Silverman, & Kulinna, 2002; Placek et al., 2001) .
It is important for teachers to administer fitness tests effectively and in ways that lead to student enjoyment and understanding. The fact that intentions are often accurate behavior determinants supports the notion that teachers' intentions to administer fitness tests effectively may be a good predictor of how they actually administer the tests (Ajzen & Madden, 1986) . In helping to prepare teachers to administer the tests effectively, it is important to know what physical educators think and feel about fitness tests with regard to their (a) attitude (both cognitive and affective domains), (b) subjective norm (e.g., how would important individuals to the teacher feel about effective teaching behavior during fitness tests?), and (c) perceived behavioral control (e.g., do teachers feel they have adequate equipment to administer fitness tests effectively?) (Hopple & Graham, 1995; Keating et al., 2002; Placek et al., 2001) . Understanding more about teachers' psychosocial beliefs and behaviors related to administering fitness tests may lead to important training information for current and future teachers.
Because Keating (2003) suggested that fitness tests themselves were not the primary problem-rather, it was the administration of the tests that led to a lack of student comprehension-additional understanding of teachers' views and behaviors related to fitness test administration is needed. Rink (2003) pointed out that effective K-12 teachers are more likely to pre-assess students in order to provide individualized instruction. Current teaching practice related to administering fitness tests should be first identified by a validated measure. The next step will be to develop intervention programs that focus on individualizing instruction related to administering fitness testing.
The Theory of Planned Behavior
The theory of planned behavior (TPB) (Ajzen, 1985 (Ajzen, , 1991 Schifter & Ajzen, 1985) is a theoretical framework that was formed as an extension of the theory of reasoned action (TRA; Ajzen & Fishbein, 1980; Fishbein & Ajzen, 1975) . Both theories are meant to "demonstrate that general attitudes and personality traits are implicated in human behavior, but that their influence can be discerned only by looking at broad, aggregated, valid samples of behavior" (Ajzen, 1991, p. 181) . A central notion of the TPB model is that individuals' intention to perform a given behavior is a strong indication of how willing individuals are to perform the actual behavior (Ajzen, 1991 (Ajzen, , 1985 . Intention is a causal mediator among the psychosocial variables of the three constructs of the model (Ajzen, 1991 Ajzen, 1985 Ajzen, , 1991 . Only inclusion of this last construct, PBC, sets the theory of planned behavior apart from the theory of reasoned action.
While the theory has been used in many fields, it was originally developed to measure voting behaviors (Ajzen, 1985) . Based on the usefulness of the framework in other disciplines, researchers have adopted the theory to investigate issues in education and specifically, general physical education and adapted physical education. In general physical education, Kulinna (2004) combined Ajzen's (1985) TPB and Bandura's (1997) self-efficacy theory to investigate teacher intention to offer physically active physical education classes. Results suggested that physical education teachers with positive attitudes toward teaching highly active curriculum time were more likely to have strong behavioral intentions toward teaching highly active classes. Martin and Kulinna (2005) also used the TPB, with the addition of the self-efficacy theory, to examine student and teacher physical activity-related behavior. They found little support for the hypothesis that those teachers with strong intentions toward teaching physically active classes would provide a climate more focused on fitness than those who had weaker intentions to offer active classes.
Researchers have also examined the power of the TPB to predict teachers' behavior in adapted physical education. Kudláèek and his colleagues (2002) assessed preservice teachers' intention to include children with disabilities into general physical education classes. They concluded that the TPB was able to explain 23% of the variance in instructors' intention to include students with disabilities. Conatser, Block, and Gansneder (2002) examined how adequately the TPB predicted aquatic instructors' intentions toward teaching individuals with mild and severe disabilities in inclusive swim programs. Results suggested that PBC and ATT were significant predictors of aquatic instructors' intentions to include children with mild and severe disabilities in inclusive swim programs.
Of these studies, only two measured actual behavior (Conatser et al., 2002; Martin & Kulinna, 2005 ). Conatser and colleagues had participants complete a self-report instrument on their behaviors. Although this is an indirect measure of behavior, the process would improve if self-measures were validated through observations. Therefore, the twofold purpose of this study was to develop and validate an instrument that predicts teachers' intentions to administer fitness tests effectively (instrument development phase) and to determine the instrument's ability to predict teachers' intentions and actual behavior through observationvalidated behavior self-reports (predictor of behavior phase) based on the TPB (Ajzen, 1985) . The instrument development phase of the study included two pilot studies and content validation. In the prediction of behavior phase, field validation occurred through questionnaire and self-report completion as well as observations.
Method
The methods for both the instrument development phase and the data collection for the field validation are described below. There were three sets of participants who participated in various aspects of the study. Appropriate approval from the university institutional review board, school districts, and professional organizations involved was obtained, and all participants in each phase provided informed consent. Based on respondents' modal beliefs, the PI developed a pool of 55 questionnaire items used in Pilot Study 2. The following item format was used in all remaining phases of the study. The items used to measure attitude were developed on a 5-point Likert-type scale (e.g., "Results from fitness tests are _____ in helping me plan future instruction of my students" [1 = beneficial; 5 = worthless]).
Subjective norm beliefs were initially assessed similarly to attitudes with a corresponding importance item (each items had two parts). First, physical educators indicated agreement or disagreement with each statement (e.g., "I believe my principal / administer regards effective physical fitness testing in our school as beneficial" (1 = completely true; 5 = completely false). The social groups identified by participants through modal belief responses before this phase included principals/administrators, physical education teacher colleagues, students, and parents. Physical educators responded to items naming individual groups and rated their motivation to comply with the person stated in the previous statement (1 = very strong; 5 = very weak). To complete the measure of subjective norm beliefs, perceived social responses were multiplied by motivation to comply ratings. Finally, the sum of the products was divided by the total number of statements constituting the measure of subjective norm beliefs. Ajzen's (2001) theory also suggests that perceived behavioral control should capture physical educators' confidence that they are able to administer physical fitness tests effectively. Thus, statements related to perceived behavioral control were developed for this study (e.g., "For me to effectively administer fitness tests during the forthcoming testing period would be _____", with anchors of 1 = impossible; 5 = possible. Additional items were also included-again based on physical educators' modal beliefs in a previous pilot phase-to deal with issues brought forth by the physical educators (e.g., "I have ______ over the equipment/ facilities necessary to effectively administer fitness tests during the next fitness testing session" [1 = no control; 5 = complete control]). Responses to PBC items were divided by the total number of statements to determine a final score of PBC.
Content Validation. The 55-item questionnaire was distributed electronically to 15 professors who rated each item on a 5-point Likert-type scale (1 = strongly agree; 5 = strongly disagree) with regard to its content validity, readability, and relevance. Professors were chosen if they (a) published work based on the TPB; and/or (b) were familiar with the TPB from teaching it to students; and (c) worked in psychology, general physical education, or adapted physical education at the higher education level. Twelve of the 15 physical educators contacted returned the survey, for a return rate of 80%. Once questionnaires were returned and analyzed, items from the original pool of statements were thrown out in accord with rules developed a priori. Based on responses, edits were made and 10 items were deleted. Forty-five items were retained (16 ATT, 17 SN, 12 PBC).
Pilot Study 2
Recruitment and Participants. Participants for the second pilot study were 104 K-12 physical educators in attendance at a national physical education conference who administered fitness tests in their physical education programs. If a teacher met requirements (i.e., currently taught K-12 physical education and administered fitness tests), he or she was invited to complete the questionnaire. Intention items were added during the second pilot because direct measures are called for based on Ajzen's protocol (1991 Ajzen's protocol ( , 2001 . Intention items included (a) "I intend to administer physical fitness tests effectively to my students during the forthcoming testing session," (b) "I will try to . . . ," (c) "I am determined to . . . ," and (d) "I plan on. . . ." With the addition of the intention items, the questionnaire consisted of 49 items at this phase of the study.
Procedure. Once physical educators agreed to participate, they completed the questionnaire measuring attitude, subjective norm, perceived behavioral control, and intention to effectively administer physical fitness tests during the national conference. Questionnaires were coded to ensure anonymity and placed into a sealed envelope. The survey included a section on demographic information, including gender, experience, certification level, and professional affiliations. Teachers were also asked to indicate whether fitness tests were required, and whether they thought that fitness tests were a valid measure of the student's fitness level. The surveys were then analyzed using SPSS 12.0 statistical software. Exploratory Factor Analysis. Despite the vast array of literature suggesting that larger sample sizes are best for factor analyses, this is not always the case. Even though some rules of thumbs exist for determining the adequate number of respondents for conducing factor analyses (Goldberg & Velicer, 2005; Pedhazur & Schmelkin, 1991; Tabachnick & Fidell, 2001) , it may be unknown what constitutes a large sample size (Pedhazur & Schmelkin, 1991) . Furthermore, researchers have criticized rules of thumb and explained that when factor loadings are high, fewer participants are needed (Goldberg & Velicer, 2005) . Since the items involved in this instrument were based on modal beliefs, and had undergone expert evaluation, it was hypothesized that it would be unlikely for factors with low loadings to appear.
Using varimax rotation, exploratory factor analysis was performed on the 104 completed surveys consisting of 45 items (the four direct measures of intention were not included because they were already predetermined by Ajzen's protocol to be included in the final instrument). Maximum likelihood extraction was used to determine the smallest number of factors to extract that could be used to best represent the items (Pallant, 2005) in the Teachers' Intentions to Administer Physical Fitness Tests Effectively (TIAPFTE) questionnaire. Factor loadings ranged between .35 and .91 for the latent variables. This suggested that the items were effective indicators of the constructs. Eigenvalues and results of the rotated matrix for the final TIAPFTE along with variance explained are reported in Table 1 . Three factors were extracted and combined to explain 42.2% of the variance of the items, with Eigenvalues > 2. Consequently, 22 items were omitted and 23 items were retained (plus the four direct measures of intention), for a TIAPFTE questionnaire with a total of 27 items. Coefficient alpha results (Cronbach, 1951) for each of the three latent variables showed an adequate level of internal consistency agreement since they were all close to 0.70 or higher (Nunnally, 1978) .
Field Validation
Field validation was conducted on the newly developed TIAPFTE questionnaire to determine if it was a good predictor of psychosocial and behavioral variables related to teachers' administration of fitness tests.
Recruitment and Participants
Physical education teachers were contacted through a number of electronic methods and were also asked to forward the e-mail to other physical educators they might know. Consequently, it is not known how many physical educators read the e-mail and an accurate return rate of participants is impossible to report. One hundred and ninety-five physical education teachers (n = 70 males and n = 125 females) responded to these e-mails and volunteered to participate in this study. In total these participants represented 35 states. Of these teachers, 91.9% were certified to teach physical education. Those living within close proximity of the PI (i.e., 70 miles or less) were contacted a second time. These individuals were asked, in addition to completing the questionnaire, if they would agree to be observed. The first 20 teachers who agreed were selected for observations. This sample was used because the protocol called for the PI to examine the correlations between 11. I believe that the knowledge students' gain during effective fitness testing is __________ to their participation toward other physical activity.
Harmful-Beneficial .50
12. The time I spend effectively administering physical fitness testing is __________.
Worthless-Valuable
.45
(continued) 
Subjective Norm (two-part items)
19. My physical education department feels data compiled during the forthcoming fitness testing session __________ used to make future curriculum adjustments.
Should not be-Should be .87
My motivation to comply with my physical education department is __________.
Very weak-Very Strong 20. I believe my principal / administrator regards effective physical fitness testing in our school as __________.
Worthless-Beneficial
.58
My motivation to comply with my principal / administrator is __________.
Very weak-Very Strong 21. The school administration believes that it is __________ for me to inform my students of their fitness testing results.
.57
My motivation to comply with my school administration is __________.
Very weak-Very Strong the behavior self-report and the PI's observations. All 20 teachers taught in Virginia (n = 8 males and n = 12 females) and were certified physical educators.
Instrumentation
After the TIAPFTE was completed, teachers in this study also completed a selfreport instrument. The PI developed an initial 40 statements representing teacher effectiveness during physical fitness tests based on literature on effective teaching. Twenty professors who conduct research in areas related to teacher effectiveness in physical education were contacted through e-mail and 17 of them responded to the request to evaluate the instrument. Professors rated each of the 40 items based on a 3-point Likert-type scale (1 = strongly agree; 3 = strongly disagree) with regard to its readability and relevance. Again, items were deleted according to previously determined rules. Twenty-five items were retained for the instrument. Sample items include, "During fitness test administration, I offer students choice in the tests they take" [yes/no]; "During fitness test administration, I award prizes for high achievement" [yes/no]; and "During fitness administration, I assess students confidentially on their (a) muscular strength, (b) muscular endurance, (c) flexibility, (d) cardiovascular endurance, and (e) body composition" [yes/no].
Procedures
Participants were sent an e-mail with a link to the TIAPFTE questionnaire via an online survey manager (www.surveymonkey.com). At the completion of the original TIAPFTE survey, all participants were invited to check a box to indicate their willingness to complete the survey a second time to determine test-retest reliability. Twenty-two of these participants agreed and completed the survey a second time approximately 1 week after they completed the initial survey. Approximately 5 months after participants completed the TIAPFTE, participants were invited to complete the behavior self-report survey. Participants were contacted through the same online survey manager and asked to complete this behavior self-report only if they already administered fitness testing at some point during the spring.
To establish validity and reliability of the behavior self-report survey, the PI observed physical educators administer physical fitness tests. Once schedules were finalized, the PI drove to 20 schools and observed 20 physical educators administering physical fitness tests for two to three classes throughout one day. While observing the teachers, the PI completed an observer form that paralleled the teacher self-report instrument. The intent of this step was to determine if the self-report instrument was an accurate measure of actual teaching behavior.
Results

Instrument Reliability and Validity
Construct Validity. The known group differences approach was used to examine construct validity of the TIAPFTE questionnaire (Thomas & Nelson, 2001 ). Analyses of t tests and one-way ANOVAs determined that the TIAPFTE generalized across a diverse group of physical educators, and Type 1 errors were controlled through the use of Bonferroni adjustments (i.e., per-comparison  = .01). Teachers did not differ on the constructs included on the survey by gender, experience, certification level, and professional affiliations While overall results suggest that the TIAPFTE would be a good measure across groups, differences were evident based on teachers' beliefs. Teachers who believed that the fitness tests they administered were valid measures of students' actual fitness levels scored more favorably on (a) ATT, t(77) = 6.20, p < .01; (b) PBC, (c) t(79) = 3.00, p < .01; and (d) INT, t(67) = 3.13, p < .01. To understand the practical importance of these differences,  2 was calculated as a measure of effect sizes as follows: ATT = .17, PBC = .05, and intention = .05. Cohen (1988) considered .01 as a small effect, .06 as a medium effect, and .14 as a large effect. With the exception of ATT, these differences had only small-to-medium effect sizes. Thus, teachers who felt that the fitness tests implemented in their school were a valid measure of students' fitness levels had a more positive attitude toward administering the tests effectively.
A significant difference among teachers was also found when fitness testing was mandated. Teachers who were not required to administer fitness tests scored higher on SN items t(193) = 5.48, p < .01, than those teachers who were required to administer the tests. The effect size was large ( 2 = .13). This finding indicates that physical educators who administered fitness tests-and were not required to do so-felt that those around them (i.e., principals, parents, colleagues, students) believed that the tests were important.
Reliability of the TIAPFTE. First, Cronbach's (1951) alpha tests measured internal consistency on each of the subscales to determine reliability and each subscale was acceptable (see Table 2 ). Second, to determine whether participants would answer the TIAPFTE similarly on different days, 22 participants completed the TIAPFTE twice. The total test-retest intraclass correlation coefficient reliability estimates were encouraging at .86 (Thomas & Nelson, 2001 ).
Teachers' Self-Reports of Their Behavior. Reliability analyses were conducted on 24 out of the 25 items on the self-report instrument to determine the level of agreement between what the observer thought the teacher did during an observed lesson and what the teacher reported he/she did during the same lesson for the 20 local teachers. The 25th item, "Did you use the results from fitness testing to guide future instruction?" [yes/no], was not used in this particular analysis because it was not an observable behavior while testing was conducted. Kappa values indicated that the observer and the physical educators had an average agreement on the 24 items of 0.87, with a range of .64-1.0 (with 1.0 specifying a perfect agreement) (Lee & Tu, 1994) . Therefore, the behavior self-report appeared to be a valid measure of actual teaching behavior during fitness testing.
Predictive Validity
Intention. A standard multiple regression analysis was performed to evaluate how well the latent variables (ATT, SN, PBC) predicted teachers' intention (i.e., the four direct statements of intention predetermined by Ajzen's protocol in the questionnaire development) to effectively administer fitness tests. Results reported Note. INT = intention; ATT = attitude; SN = subjective norm; PBC = perceived behavior control; and BEH = behavior self-report. Behavior self-report was the only scale that was scored positively (1 = low, 21 = high). Intention, attitude, subjective norm, and perceived control were all scores negatively (e.g., 1 = good, 5 = being bad). ** Significant at 0.01 level (2-tailed).
*Significant at 0.05 level (2-tailed). in Table 3 indicated that the linear combination of ATT, SN, and PBC was significantly related to intention F(3, 193) = 28.68, p < .001. Approximately 31.2% of the variance of intentions was accounted for by ATT, SN, and PBC. Perceived behavioral control made the strongest unique contribution, explaining 11.2% of the variance in intention. Attitudes (standardized  = .244) also made a significant unique contribution by explaining 4.8% of the variance in intention. However, SN only explained .3% of the variance in intention when ATT and PBC were controlled for and this was not a significant contribution.
Teacher Behavior. A standard multiple regression analysis was conducted to evaluate how well ATT, SN, and PBC predicted teachers' self-report of behavior during physical fitness testing. Results showed that the linear combination of the latent variables was significantly related to behavior F(3, 194) = 5.01, p < .005. Approximately 7.3% of the variance of self-reported teaching behavior was accounted for by the linear combination of ATT, SN, and PBC. However, ATT was the only variable to contribute a significant unique amount of the variance in actual behavior, accounting for 5.38% of the total variance explained. Neither SN nor PBC accounted for unique significant amounts of the variance explained in behavior. Betas for intention and behavior with ATT, SN, and PBC as the predictors are reported in Table 3 . Since intention (i.e., TIAPFTE questionnaire) was measured on a scale of 1 to 4, with 1 being most positive, and behavior (i.e., behavior self-report) was measured on a scale of 1 to 25, with 25 being most effective, positive relationships yield negative standardized beta values in these results.
Relationship Between Intention and Behavior. A separate simple regression was conducted using the four direct measures of intention established by Ajzen (2001) that suggests that intention predicted behavior F(1, 194) = 4.83, p < .05. In this instance, intention (standardized  = −.156) was a significant predictor of actual behavior although it only accounted for only 2.4% of the variance explained.
Discussion
The three major findings of the current investigation were delineated in the following areas: (1) the behavior self-report instrument accurately measured teachers' behaviors during the administration of fitness tests; (2) physical educators' PBC and ATT predicted their intention to administer fitness tests effectively; and (3) physical educators' ATT and intention predicted teachers' actual behavior, to some degree, while administering fitness tests.
The first major finding of this study was that the behavior self-report instrument, which was developed for the purpose of measuring teachers' behavior during fitness testing, appeared to accurately represent teachers' behavior related to administering fitness tests. This is important because previous researchers who used the TPB framework in physical education research either failed to validate behavior self-reports through observations of physical educators in the field or did not use a self-report at all. However, to improve the current design, future studies should determine ways to further validate the behavior self-report instrument.
This would determine if teachers were in fact honest in completing the behavior self-report instrument the day they were observed, or if they were reporting their behavior more accurately when the PI visited than if the PI was not present simply because they were being observed.
In this study, the TIAPFTE explained a significant amount of explained variance in teachers' intentions to administer fitness tests effectively. Perceived behavioral control was the best predictor for intention followed by ATT. Subjective norm did not, however, increase the TIAPFTE's ability to predict teachers' intentions to administer fitness tests effectively. Overall, this study supports previous research reports concluding that the TPB variables are good predictors of intention (Ajzen & Madden, 1986; Davis, Ajzen, Saunders, & Williams, 2002; Kudláèek et al., 2002; Martin & Kulinna, 2004) . It is not clear why SN failed to predict intention in this study. One possible explanation is that physical education teachers spend the school day in the gymnasium, which is often located far from administrative offices. Consequently, administrators seldom observe physical educators and the teachers may not be concerned with their administrators' opinions. Foran (2006) interviewed physical educators who felt alienated from parents and academic teachers. Future research could examine the differences in scores on SN between those teachers who report respect for their administration and colleagues' opinions and those who report less respect. Perhaps SN would be a good predictor of teachers' behavior for those teachers who value opinions of those close to them.
Predicting Behaviors
This study was successful in predicting teacher behavior based on the combined scores of ATT, SN, and PBC. The literature suggests that with proper modifications this survey could predict a larger proportion of teachers' behaviors during fitness testing. For example, Sutton (1998) pointed out that with unequal numbers of scale categories, it is simply not possible to have a linear relationship and explain 100% of the variance. Conatser et al. (2002) were successful in developing intention items that paralleled the behavior items in their questionnaire. Revising the items on the TIAPFTE so that predictor and behavior items are more closely parallel could improve the predictive validity. Conkle (1997) determined that there was a desire of physical educators to receive more in-service training so they can improve the administration of fitness tests in their K-12 programs. While participants were not required to e-mail thoughts and feelings to the researcher, several unsolicited e-mails were sent to the PI and suggest that there is a need to further explore teachers' views and perceptions of fitness tests in greater depth.
Future Research
This study established a base for measuring teacher behavior during physical fitness tests. The TIAPFTE, however, needs to be improved so that more variance in intention is explained. Future studies could examine the results of different interventions on teaching effectiveness during fitness test administration. Ajzen (1991) reported that the TPB is open to increasing the predictors in the model if it can be shown that they capture a significant proportion of the variance in intention or behavior after the theory's current variables have been taken into account (1991) . Thus, future research could also investigate whether more variance is explained with the addition of variables such as past behaviors and/or knowledge. Gollwitzer (1993) suggested creating interventions to increase the intention to behavior link through programs called implementation intentions. Implementation intentions address where and when the behavior is to be performed and should increase the likelihood of the desired behavior (e.g., effective administration of fitness tests) actually occurring (Gollwitzer, 1993 ). Keating's (2003) notion that the tests themselves are not so much the problem-rather, it is that teachers are not equipped to administer the tests the way test developers intended them to be administered-also reinforces the need for in-service and preservice efforts in this area.
Conclusion
The twofold purpose of this study was to develop and validate an instrument that predicts teachers' intentions to administer fitness tests effectively (instrument development phase) and to determine the instrument's ability to predict teachers' intentions and actual behavior through observation-validated behavior self-reports (predictor of behavior phase) based on the TPB (Ajzen, 1985 (Ajzen, , 1991 . Standard multiple regression analyses showed perceived behavioral control and attitude significantly predicted intention. Furthermore, results showed that attitude significantly predicted teachers' behavior directly.
It is important to note that until the cognitive domain is addressed during fitness testing, the tests will fail to serve their complete purpose. In other words, while it is possible that students will enjoy the actual fitness testing procedure more once their teachers improve their behaviors during the administration of the tests, it does not mean that students will automatically become more physically fit. Issues of frequency, duration, and intensity of classes, as well as understanding of concepts and importance of being physically fit, must play a vital role if educators want to use test results to advocate for more physical education time in schools. Together, more opportunity to practice, more enjoyable experiences during assessment days, and a better understanding of the importance of the tests, might aid in physical fitness tests serving their purpose in helping K-12 students learn how to, and be motivated to, monitor and track their physical fitness after their high school years.
